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Abstract 
Poverty and unemployment have become protracted twin cankerworms in the 
society and the youths see themselves as the worst hit.  This has led to various 
forms of youths’ militancy and youths’ criminal behaviours.  The presenter 
briefly examined the various groups and dimensions of youths restiveness in 
Nigeria and blamed the situation on absence of character formation and lack 
of basic skills for individuals’ empowerment. Entrepreneurship education for 
character formation and skills development was identified as the appropriate 
intervention package.  The role of the government was identified as that 
financing and revitalizing education for transition to a knowledge based 
economy as well as creating a truly investment friendly environment for 
beginner entrepreneurs.  The role of the educational sector was identified as 
ranging from adoption of the S-T-S approach of science teaching at tertiary 
levels of education, while the educational institutions takes the responsibility 
of restructuring the entrepreneurship development programmes to suit the 
needs of various disciplines, and helping the students secure placements for 
the SIWES programme. 

 
The presenter perceives that various social misconducts and criminal tendencies 

among the youths are basically as a result of the twin problems of protracted poverty 
and unemployment.  Consequently, this paper is aimed at addressing the phenomena of 
character formation and skills development, via-a-vis the need for entrepreneurial 
education for youth empowerment and poverty eradication.  The paper also cited some 
entrepreneurial development programmes that were introduced by various governments 
in the past, but which failed to yield positive results due to poor implementation.  
Finally, the presenter discussed the strategies with regards to how to empower the 
youths through entrepreneurial education.   Particular emphases were made on how the 
governments and the educational sector can make science education curriculum more 
effective in character formation and skills development at all levels of education. 
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Understanding the Unemployment and Poverty Situations in Africa  
 Unemployment refers to the difficulty of getting a job when one is seen and 
known to be seriously seeking to get it.  This concept includes those who earnestly 
search for work, but may reject certain employment opportunities on account of 
unattractive income.  Egunjobi and Egwaikhide (2008), as well as a host of other 
economists have identified different types of unemployment prevailing in the society.  
Out of these, the most common types prevailing among the Nigerian youths are 
involuntary unemployment, under-employment, voluntary unemployment, cyclical 
unemployment, and disguised unemployment. 
  

Involuntary unemployment is where one is earnestly seeking for a job, but 
could not find any and he/she remains unemployed.  Underemployment occurs when 
one is working where he earns an income lower than what he is supposed to earn, or 
when he is engaged on a part-time job (even when he is qualified and prepared to take 
the job on full time) all due to economic recession.  Voluntary unemployment is a 
situation where one is qualified for a job but refuses to take the job because the income 
is unattractive.  Such people prefer to be jobless until they get a job that has attractive 
income, and by so doing, they voluntary remain unemployed.  Cyclical unemployment 
is the type associated with fluctuations in business cycles, that is, due to fluctuations 
between periods of boom and depression.  Disguised unemployment relates to people 
that are able and willing to work, but are not eager in searching for the work because 
they believe that there are no jobs. Usually, such people resort to go back to school for 
further studies. 
  

Unemployment, no matter the type is a stigma to any youth and to any society, 
and needs to be strongly addressed.  Unemployment is highly associated with poverty, 
in fact, both of them may be seen as two sides of the same coin, the former facilitating 
the existence of the later. 
  

 To be poor means to suffer a low standard of living, to be socially excluded, 
and worse still, to be vulnerable.  In every geopolitical zone in the Nigeria today, many 
youths believe that their standards of living are low, below expectations; they feel 
socially excluded, and they believe they are vulnerable, and don’t even see any hope of 
brighter future, especially when their parents cannot afford to sponsor their higher 
education. The situation becomes aggravated in certain parts of the country when the 
youths have the feeling that the provision of equal access to educational opportunities 
for all citizens of the country at the primary, secondary and tertiary levels as stated in 
section 1.6(c) of the National Policy on Education (FRN: 2013) has become a mere 
illusion.  Thus, as the understanding of poverty and its causes continues to develop, 
Nwanze and Francis (2003) noted that there is now a greater perception of how 
economic, social, cultural, political and geographical factors tend to reinforce one 
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another to keep the poor permanently entangled in the vicious cycle of poverty.  The 
presenter at this point believes that the situation can still be remedied through 
appropriate youth empowerment programmes that would make the youths capable of 
generating employments for themselves and other members of the society. 
 

The Concept of Youth Empowerment and the Nigerian Perspective 
 For the purpose of this discussion, youth empowerment could be described as 
the process of giving the youth in the society more control over their own means of 
livelihood in a legal, peaceful, sustainable, socially and morally acceptable manner.  
The term youth empowerment has been grossly misused and abused in the Nigerian 
context.  For example, cases whereby victorious political office holders award contracts 
to their thugs to generate various categories of revenue from the citizenry under the 
auspices of task force are usually referred to as youth empowerment.  Supposing the 
politician leaves office, the contract might be, as in most cases, abrogated, and the one 
time “empowered” youth becomes jobless again, this time with more desperate 
activities in order to sustain an already established lifestyle. 
  

Youth empowerment should therefore be perceived beyond enabling the youth 
have quick access to money to satisfy their immediate financial needs, or, as a 
programme designed to ‘settle’ the youths in respect of their nuisance value. Rather, 
youth empowerment should be perceived and pursued in terms of giving the youth a 
functional education, then followed by financial empowerment for self employment.  
Edeh and Ogbu (2002) defined functional education as education for living. It is 
functional because it makes provisions for the beneficiaries to develop into literate and 
numerate status, and also avails them the opportunities to acquire skills through training 
in arrays of trades in preparatory for eventual self employment and making a living, 
coupled with good character.  A functional education system should also be able to 
inspire the beneficiaries towards entrepreneurship, and this, the presenter believes is the 
most important aspect, considering the non-existence of attractive paid employment 
opportunities in the country. 
 
Youths Restiveness As A Product of Unemployment And Poverty  
  All over Africa, unemployment is a big topical issue. As Weigh (2008) put it, 
unemployment is an indication that the economy of a nation is in doldrums, and that 
people are experiencing hardships. 
  

Again as pointed out by Weigh, in Nigeria, poverty is expressed more in terms 
of non-material characteristics, for instance, as the denial of the right to quality standard 
of living.  The poor experienced poverty as a social and personal isolation, which made 
them feel insecure, vulnerable and powerless.   Grinding poverty has led our young men 
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and women into desperate undertakings and escapist life-styles such as armed robbery, 
kidnapping, women trafficking, prostitution, ritual killings, and cultism.   Worse still, 
the global symptoms of unemployment and poverty have taken a dangerous dimension 
which is youth militancy.  Today in Nigeria, we have highly organized youth militants 
emanating from various ethnic groups and geopolitical zones in the country.  Some of 
them include the Movement For The Emancipation of Niger-Delta (MEND), Movement 
For The Survival of Ogoni People (MOSOP), Movement For Actualization of 
Sovereign State of Biafra (MASSOB), Indigenous People of Biafra (IPOB), Odua 
People’s Congress (OPC), to mention but a few.  It is therefore clear that there is a 
causal relationship between lack of economic empowerment and immoral and criminal 
behaviours.  Africa, therefore deserves a better and a functional education system that 
would shift our youths from all these social vices for which they are known, to a better 
and self reliance-oriented learning which would enable the youths perceive themselves 
as not only self-sustaining individuals but as employers of labour.  The most useful 
strategy for ensuring this functional education for youth empowerment in Nigeria is 
through well articulated functional entrepreneurial education programme. 
 
The Functional Entrepreneurial Education     
 The World Wide Website Dictionary.com (February, 2016) defined an 
entrepreneur as a person who originates and manages any enterprise, especially a 
business, usually with considerable initiate and risk.  Ejim, Okoye and Ezigbogu (2011) 
observed that a typical entrepreneur is a risk taker, and one who braves uncertainty.  
Through devotion to duty and singleness of purpose, he creates a business and industrial 
activity where none existed before.  Entrepreneurial education can thus be defined as a 
form of education that equips an individual with the ability of seeing and identifying 
business opportunities, gather the necessary resources to take advantage of them, and 
initiate appropriate action to ensure success.  Some basic qualities of an entrepreneur 
include risk taking, self confidence, hard-working, goal setting, innovativeness, future-
orientation and accountability (Meredith, Nelson and Neck: 1983). Ejim et al pointed 
out that future of entrepreneurship lies in the recruitment of a new group of qualified 
secondary school, technical school and university (and other tertiary institutions) 
graduates into business. However, this can only yield fruit if these school leavers had 
acquired the basic entrepreneurial training/education while in school, or if they have 
been given such entrepreneurial training through a non-formal education system.  Our 
formal educational system at various levels may have tried to build-in technical skills in 
their graduands, but, still needs to do a lot to build-in the much desired entrepreneurial 
qualities in these teaming population of youths vis-à-vis the skills they have acquired, 
especially at the secondary school level.  Ejim et al recalled the various forms of youth 
empowerment and employment creation programmes that were introduced by the 
federal government of Nigeria in the past.  Some of them include The National Open 
Apprenticeship Scheme, the Waste to Wealth Scheme, The School on Wheels Scheme, 



222 
 

International Journal of Academia, Volume 1 No.1, May, 2016 

The Job Creation Loan Guarantee Scheme (for graduates only) and The Agricultural 
Sector Employment Programme.  The bottlenecks and mischiefs that incapacitated these 
programmes cannot be exhaustively discussed in this paper, but one thing is certain, we 
are all witnesses to the fact that these programmes have failed to solve Nigeria’s 
unemployment and poverty problems.  This calls for a query in respect of the integrity 
of both the implementers of those programmes and the supposed beneficiaries of the 
programmes.  However, since part of the focus of this discussion bothers on character 
development, the integrity of the supposed beneficiaries calls for questioning. 
  
 It is a common truth and a mere trite-maxim to say that honesty is the soul of 
business. It is the view of the presenter that a business established on pillars of honesty 
and truth is more likely to survive the tests of time, and even flourish more than the 
business established on the pillars of cheating and lying.  Business is carried out, and is 
sustained based on trust.  So long as the business operator is perceived as being 
trustworthy, the customers/ patronisers hardly quit.  Trustworthiness is an integral part 
of character development which the presenter believes should be incorporated into the 
entrepreneurship education on programmes in schools. 
 
 
The Implications for Science Education Curriculum 
 Entrepreneurial education for youth empowerment has three major challenges 
for the Science Education Curriculum. First, the educational sector has the 
responsibility of imparting the necessary skill into the youths entrusted into its care.  
Secondly, it is the responsibility of the educational sector to inject the spirit of 
entrepreneurship into the youths.  Thirdly, the educational sector should face its 
responsibility of character formation in the students at all levels of education. 
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Recommendations  
 Based on the author’s perceived need for the re-structuring of the Science 
Education Curriculum, the following recommendations are hereby made.    
 
1. Impartation of Skills  
 As stated above, the first onerous task facing the educational sector is that of 
 imparting the needed skills into the youths entrusted into its care.  Efforts have 
 been made in the past towards this responsibility, but these efforts have not 
 yielded significant impact.  For instance, if the Mobilization of School For 
 Agricultural and Industry (MOSAI) programme embarked upon by various 
 states governments in the 1990s had any impact on the school leavers that 
 passed through the programmes, the rate of unemployment, poverty and youth 
 restiveness in the society would have been less than what it is today.  Even the 
 school to land programme initiated by the then Rivers State Government in 
 Nigeria has not helped matters, of which most of us living witnesses.  The 
 presenter is of the view that either that the schools did not understand the 
 objectives of these programmes, or they lacked the technical and managerial 
 ability to coordinate the programmes to yield the desired results, or, that the 
 government failed to give its own infrastructural and financial supports to these 
 programmes, or, combination of these factors.  In order to improve on the 
 previous programmes of skill impartation on the students, the following 
 strategies are hereby suggested. 

 
a.  Every School at Secondary and Tertiary Levels should have cottage 

 industries and entrepreneurship development and skills acquisition centres 
 which should be multidisciplinary, multifaceted and multifarious in nature.  
 Technical support services should be provided to the schools, that is, experts in 
 various professions who may or may not be the regular teachers of the schools 
 should be made to work as trainers/facilitators of various groups and categories 
 of students in the schools. 

 
b.  As earlier suggested in Anidu (2008), there should be the inclusion of 

 the Science-Technology Society (S-T-S) issues in the curriculum, not as an 
 alternative to Science and Technology education, but as an enrichment of the 
 Science Curriculum.  Mbajiorgu (2003) explained that the S-T-S approach 
 entails that the instructor identifies important societal issues that incorporates 
 basic science and technology components.  It focuses on the real world 
 problems and teaches science from that point of view.  In doing so the context 
 of the learner is considered rather than science as seen by the Scientists.  Okoli 
 (2001), Vergas-Gomeze and Yagar (1987) and Yagar (1980) have at different 
 times attested to the effectiveness of the S-T-S approach in terms of helping 
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 students to acquire appropriate skills and attitudes.  The S-T-S approach is also 
 expected to promote students interest towards skill acquisition. 

 
c. The Students Industrial Work Experience Scheme (SIWES) should be  made 

 compulsory to all Science Education students in higher institutions of 
 learning and given high credit units in students’ assessments.  In addition, 
 schools should take over the responsibility of finding the organizations that 
 would absorb their students for the SIWES, especially in cases where students 
 find it difficult or impossible to get places for themselves.  This is one of the 
 reasons why establishment of cottage industries and small business outfits by 
 the schools is highly advocated at this point. 

 
d. Entrepreneurship education programmes in schools should be restructured and 

 decentralized.  It is observable that as at present, most higher institutions in 
 Nigeria run the entrepreneurship development programmes as mere General 
 Studies courses.  This is so because when all the students in 200 level or all in 
 300 level are clustered in a lecture hall in the name of Entrepreneurship 
 Education, it is nothing more than a general studies course.  Some universities 
 have even gone as far as giving the courses the GNS/GST code numbers.  In 
 alternative, the presenter is of the opinion that Curriculum Planners in Science 
 Education should develop specific entrepreneurship course-outlines for the 
 various disciplines in Science Education.  For example, the student of 
 Education/Biology may have as part of his scheme of work in Entrepreneurship 
 Development Programme, the Basic Principles and Practice of Fish Forming, 
 Snail Farming, Grass Cutters Farming, Floriculture, Olericulture, Landscaping, 
 Food Processing, Wastes Management, and so on.  The student of 
 Education/Chemistry may have in his own scheme of work, soap making, 
 cosmetology, making of shoe polish, bleach, gums, paints, chalks, candles, etc. 
 On the other hand, those in Education/ Physics would learn battery charging, 
 repairs of electronics, house wiring, etc.   The idea does not cancel or condemn 
 boarder-crossing in the curricular plans being proposed, rather, boarder-
 crossing should be aimed at enriching the skills to be acquired from the 
 curriculum outcome based on specific disciplines. 

 
       

2.   Inculcating the Spirit of Entrepreneurship     
 The second onerous task facing our schools is that of developing the spirit of 
 entrepreneurship in our youths entrusted into their hands.  It is one thing to 
 acquire a skill, it is yet another thing to have the zeal and confidence to shun 
 paid employment opportunities (that do not even exist) and decide to open up a 
 business outfit where the acquire skill would be put into practice on self 
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 employment basis.  If the schools in the African society can impart both the 
 needed skills and the spirit of entrepreneurship into the youths, then, the schools 
 have played their own role towards youth employment. The presenter thus 
 advocates entrepreneurship development through three processes, namely 
 motivational processes, managerial opportunities, and reinforcements. 
 Motivational processes in this context means that the facilitator counsels the 
 student on the need for him/her to be able to open and manage a business 
 organization, and making him/her believe that he/she can do it.  In this process, 
 the student becomes encouraged and motivated. 
  

Managerial opportunities entails that the student should be given the 
opportunity to freely manage an aspect of the business outfits in the school and made to 
be accountable for every success/failure, but without financial punishments on the side 
of the student. By so doing, the students mistakes are identified and corrected. 
  

Reinforcement practices means that all the positive aspect of the students 
managerial abilities are identified and amplified, and possibly rewarded.  This would 
serve as a morale booster to the student.  With these, the student/youth becomes hungry 
of going into practice on leaving the school. 
 
3. Character Formation through Educational Curriculum. 
 Although efforts are being made to inculcate good character and morals into 
pupils and students at all levels of education in Nigeria, the efforts seem not to be 
yielding results as desired.  The failure of the efforts can be established with rate at 
which school leavers join the various anti-social groups that have bedeviled the society.  
Many students join secret cults while in school, while others join after leaving school.  
These attitudes have defied all efforts towards students’ character development by 
existing schools curricular at secondary and tertiary levels. For example, in Nigerian 
Secondary Schools, Moral Instruction and Civic Education are more of compulsory 
subjects.  At higher education levels, moral philosophy, social philosophy, citizenship 
education and many other related courses have been introduced as compulsory general 
studies courses.  The presenter perceives one major problem why all these 
subjects/courses have not yielded the desired results in respect of character 
development: they are being taught just as any other subject/course for the students to 
memorize, pass their examinations and graduate.  The affective domain of learning is 
not given any consideration, rather, the process of implementation only encourages the 
students’ cognitive development at lower levels, understanding and recalling. 
  

At this juncture, the presenter suggests that as part of a functional 
entrepreneurial education in the entire African Society, discussions bothering on 
morality and honesty should be incorporated.  Thus in each of the disciplines in Science 
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Education, the curriculum on entrepreneurship should include (but not exclusively) 
some topics like Honesty as the Soul of Business, Creating Trustworthiness, Devotion 
to duty, Perseverance, Humility in Service, Purposefulness, the Golden rule, and so on.  
While the students are still in school, possibly during the S.I.W.E.S, they would be 
practically assessed based on these topics designed for them.  By so doing, the 
entrepreneurship education would be filling the gap between the conventional General 
Studies Programmes (which presently include the Entrepreneurship Development 
Programmes) and the desired behavioural outcomes. 
 
Conclusion                       
 Entrepreneurial education for Character Formation and Skills Development is a 
laudable programme. This is the only way we can assure ourselves that we have 
revitalized our education for transition into a knowledge-based economy.  It requires the 
joint contributions and participations of two major players, the educational sector and 
the government.  It should be viewed from a perspective of a problem solving 
programme to arrest the deplorable rates of unemployment, poverty, as well as 
restiveness and militancy among the youths.  The programme should be adequately and 
fully funded by the government, while the schools and non-formal educational agencies 
should implement the programme, with the government also supervising and providing 
technical, logistics and infrastructural support.  Students should also avail themselves of 
the opportunity as much as possible to benefit fully from the programme, so that, they 
should not just be self employed, but should also be employers of labour. 
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